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1

Reading Tutor Training Program for an After-School Literacy Program
The reading tutor training program is focused on student-centered learning to meet the
varied needs of the adult learner who has volunteered to become a certified reading tutor. The
program is designed to be adaptable to the characteristics of the adult participant. The program
introduces a wide variety of instructional experiences and challenges for each prospective tutor
so that each may find their skillful voice when performing reading tutor tasks. The curriculum
offers a framework of instruction by which to guide adult learners through information and
experiences required to implement a balanced reading program in an urban community. The tutor
training and certification curriculum offers each tutor a perspective on the importance of
understanding the instructional needs of the struggling reader before they begin to learn the
methods of effective reading tutoring of young children.
The ADDIE Model and the Reading Tutor Training and Certification Program
The Analyze, Design, Develop, Implement, and Evaluate (ADDIE) model of instructional
design informs the development of this manual and provides a template outlining the
organization of the manual, how to use it, and how it can benefit your site (Branch, 2009; Lund,
2015). The ADDIE model is a process of instructional design that guides the production of
learning events. Each phase of the ADDIE model contains a set of common processes that focus
on performing tasks, explaining knowledge, and solving problems (Branch, 2009; Lund, 2015).
A total of 21 distinct procedures make up the instructional design model, some of which are used
in this manual to demonstrate key aspects of the capstone curriculum.
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Analyze
The analyze phase of ADDIE helps determine the existence of performance gaps: the
difference between the knowledge and skill a reading tutor must possess to implement a balanced
reading program and the assessed level of those factors before training. This assessment also
helps confirm the intended audience, develops a student profile that can be used to differentiate
training, establishes instructional goals of the program, and helps identify the resources needed.
Validate the Performance Gap of Prospective Tutors and Assess Current Knowledge of
Reading and Tutoring Skills
The capstone project deliverable is designed to provide a vehicle for reading and literacy
training. The curriculum offers a method by which to instruct adult reading volunteers with the
necessary information and experience to implement a balanced reading program. It is important
first to understand a prospective tutor’s instructional needs.
Measure the actual performance. A performance gap exists when a prospective tutor’s
actual performance falls short of the program’s instructional goals. Performance gaps measure
the difference between desired performance and actual performance with the curriculum’s
learning objectives. Performance assessments become essential when identifying the existence of
performance gaps. Performance assessment measurement occurs through informed observations,
interviews, and surveys administered by a literacy specialist. The performance assessment and
measured performance gap validates the need for instruction and identifies where the lack of
reading tutor knowledge and skill exists. It also serves as verification of the predetermined
instructional goals outlined in the curriculum.
Measurement of a performance gap begins with completion of the application form (See
Figure 1). The application form serves several purposes. First, it provides administrative data
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about the applicant. Second, it provides insight into the level of motivation for becoming a
reading tutor. The short written answers provide evidence of writing and critical thinking skills.
Finally, the application form also provides a vehicle for conducting an interview and making
observations.
The data obtained from the application form begins to clarify the student’s profile and
their suitability for training. It provides normative data on their educational level and experience
with tutoring. The application form helps to determine each prospective tutor’s motivation and
the degree to which he or she is likely to invest in tutor training and serving future students. Data
obtained from the application form begins to form a composite profile of the instructional needs
of each prospective tutor and assists in the development of differentiated training that meets
instructional requirements of the adult learner. The performance assessment matrix provides a
composite view of the data obtained from the application form and helps determine the measured
performance gap (See Figure 2).
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Performance gap and survey questionnaires. Determination of a performance gap
continues with survey questionnaires. Survey questionnaires are intended to assess the
prospective tutor’s preexisting knowledge of the program’s instructional goals. Training includes
four separate modules: (a) becoming a reading tutor; (b) matching books to readers; (c) guided
reading; and (d) quality questioning. A survey questionnaire for each module, administered
before instruction, serves the purpose of determining the existence of background knowledge
about each module. The surveys, when administered before training begins, helps identify the
existence of a performance gap in each area of tutor training. The surveys and gap analysis are
also useful in confirming the desired performance resulting from successful training. Administer
survey questionnaires for both pre-training and post-training assessments.
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Purpose Statement
The purpose of the capstone curriculum is to provide instruction relative to a measured or
observed performance gap among prospective tutors.
Determine Instructional Goals
The primary purpose of the capstone curriculum is to provide reading tutor instruction
that explains the process that young students experience while learning to read and how reading
tutors can assist in the learning process. The training modules reflect the instructional goals and
performance objectives of this program. They were selected because they focus on elementary
students’ remedial reading needs. The performance gap for each module follows.
Module 1: Becoming a reading tutor. The primary instructional goal of this module is
for prospective tutors to become aware of the characteristics of an effective tutor, how to develop
mutually engaging tutor/tutee relationships, how poor reading skills can affect a child’s
emotional well-being, and how tutoring can help address both the literacy and emotional
developmental needs of the struggling reader. Careful selection of words, providing effective
feedback, and assisting the student in developing the attitude of “yes, I can do this” is addressed.
Finally, the process of differentiating instruction and meeting a student’s targeted instructional
needs in small groups is discussed. See Figure 3 for the survey questionnaire and gap analysis for
this module.
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Module 2: Matching books to readers. The primary instructional goal of this module is
for prospective tutors to develop an understanding of the attributes of text that affect its
readability. Elements of language such as vocabulary, sentence complexity, syntax, the length of
the text, and how these factors add to the demands on the reader are discussed. The difference
between narrative and expository text and the role background knowledge plays in a child’s
comprehension is explained. Prospective tutors begin to understand the concept of a “leveled
book” as an approximation of reading difficulty. Tutors participate in an exercise of leveling
books using the Fountas and Pinnell protocols (Fountas & Pinnell, 2006). See Figure 4 for the
survey questionnaire and gap analysis for this module.
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Module 3: Guided reading. The guided reading module helps prospective tutors begin
to recognize the skills-based profile of the emergent reader. The module identifies the
progression of reading skills from a student demonstrating emergent reading to the beginning
reader who reads and writes independently in the second grade. Prospective tutors develop an
understanding of the link between guided reading and fluency, vocabulary development, word
study, phonics, and comprehension activities. The module also provides demonstrations in
various guided reading strategies that focus on fluency, word study, and comprehension. See
Figure 5 for survey questionnaire and gap analysis for this module.
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Module 4: Quality questioning. The quality questioning module helps prospective
reading tutors engage in discussions that highlight of the value of tutoring and a draw a
comparison between tutoring and whole-class, teacher-directed instruction. Tutor-trainees learn
how to engage a reluctant reader through the use of quality questioning. Prospective reading
tutors develop an understanding of the role of critical thinking in reading and employ the strategy
of “depth of understanding” in a reading lesson. Prospective tutors participate in demonstrations
and various quality questioning exercises which employ role-play, press-conferencing, textbook
question analysis and questioning processes (Walsh & Sattes, 2009). See Figure 6 for the survey
questionnaire and gap analysis for this module.
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Confirm the Intended Audience
The application form and the pre-training surveys help determine the experience levels of
prospective tutors, the presence of a helpful attitude towards students who struggle with reading,
and the possession of skills that will assist tutor-trainee success in the training environment. The
attitude and skills of prospective tutors indicate the tutor’s capacity to apply the concepts and
strategies learned during training and inform their participation during practical exercises and
later in their practice of tutoring.
Identify required resources
Content resources. The contents addressed in this manual will enable volunteers to
become certified reading tutors and be successful with students who struggle with reading.
Trainees develop skills that support the implementation of an after-school literacy program.
Volunteers learn to provide small-group reading instruction and other literacy activities that
support the development of fluency, word study, vocabulary development, and comprehension.
The four topics presented in this deliverable include: (a) becoming a reading tutor; (b) matching
books to readers; (c) guided reading; and (d) quality questioning.
The module “Becoming a Reading Tutor” is included in the training because it serves
several purposes. The first purpose it serves is to provide trainees with an understanding of what
a struggling reader experiences when he or she reads. The module also addresses how difficulties
in reading affect emotional well-being, self-esteem, desire to go to school, and willingness to
participate in classroom activities that involve reading.
The module “Matching Books to Readers” provides an introduction to the concept of text
accessibility. The “Matching Books to Readers” module takes the tutor-trainee beyond the
simple process of text selection and evaluates how text characteristics affect smooth word
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processing, rapid word recognition, and word solving. Tutor-trainees are introduced to the
characteristics of text that influence its readability. Trainees learn to recognize text features such
as vocabulary, sentence complexity, books that use a common language similar to that used by
the reader, and length of the text, all of which influence a text’s readability. Reading tutortrainees learn to identify text characteristics and level books according to the protocols that serve
as approximations of reading difficulty (Fountas & Pinnell, 2006).
The module “Guided Reading” empowers prospective tutors with the profile of a
beginning reader. Trainees practice using a variety of guided reading strategies and connect
these activities with the process of selecting leveled books that struggling readers can
comprehend with 90 % accuracy. Prospective tutors gain experience with introducing new
vocabulary words, supporting student’s efforts at problem-solving, and engaging struggling
readers in meaningful conversations about what they are reading.
The module “Quality Questioning” begins with establishing the value of tutoring in
comparison to whole-class, teacher-directed instruction. Prospective tutors are introduced to the
importance of avoiding worksheets and workbooks or just providing assistance with homework.
The adult volunteer is encouraged to avoid “thinly” covering significant amounts of materials
and memorization of facts and details in favor of focusing on targeted skills that will enable their
tutees to become better readers. The module is intended to provide the prospective tutor with the
skills necessary to challenge a tutee’s critical thinking skills, depth of knowledge, and attention
spans. Increased attention spans enable the tutees to maintain focus on a topic for increasingly
greater lengths of time.
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Technology Resources. While each module has a unique focus, the information within
each module is presented using the PowerPoint format. Information presented in PowerPoint
format is ideally suited for a form of electronic display, preferably using a computer-generated
slide show image. It is convenient to provide copies of the PowerPoint files on a flash drive to
each trainee and encourage them to take notes using the note page function of PowerPoint. The
note page feature is useful only when tutees possess a personal computer and make it available
during the training session. The use of paper handouts is also useful but expensive.
Human resources. The capstone training modules prepare adult volunteers to function
effectively as reading tutors. The human resources required for training are relatively simple- a
trainer and a trainee. The additional resources a fully functioning training program demands
require more expansive human resources. A review of the complete program follows.
Number of tutors required for the after-school literacy classroom. The after-school
literacy classroom is similar to other learning spaces where an exchange of information occurs
between a literacy specialist, a certified reading specialist, a certified elementary school teacher,
or a certified reading tutor and the struggling reader. Manpower requirements for after-school
literacy classrooms will vary based on the number of elementary students it serves. The preferred
student-to-tutor ratio for reading remediation is 6:1 (Fuchs & Fuchs, 2006). Larger programs
providing instruction to more than six students may require more than one reading tutor to meet
the recommended student-to-tutor ratio. A single remedial lesson of six or fewer students
requires a literacy specialist, teacher, or a trained volunteer capable of providing remedial
instruction. Groups larger than six require additional tutors.
The literacy specialist as program manager. The literacy specialist, reading specialist, or
certified teacher is often responsible to serve multiple roles as program director. A fully
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functioning after-school program, regardless of size and number of students served, requires a
program manager capable of providing tutor certification, on-going program evaluation, and the
provision of resources. Program managers must interpret data obtained from the pre-test and
post-test module survey questionnaires and their respective gap analysis along with other
formative assessments to analyze the strengths and weaknesses of the program. Programmatic
changes are made based upon this on-going analysis.
Compose Management Plan
The purpose of the capstone deliverable is to provide a vehicle by which tutor-trainees
receive instruction and later become certified reading tutors. This endeavor requires resources
from a variety of supporting organizations, and the program manager is the key stakeholder
responsible for obtaining those resources. Tutor training is only one part of the overall
management plan. Other ancillary functions that support training must be addressed. Program
managers should conduct an exhaustive review of the full range of human and material resources
needed for a training program and take the necessary steps to secure those resources.
Program management budget. A project management budget accounts for the cost of
human resources, technology, supplies, and training. The budget management plan must be
formulated and significant capabilities and constraints identified. The program may be organized
under the Internal Revenue Service (IRS) rules for incorporation in order to receive a tax exempt
status under section 501(c) (3) of the Internal Revenue code. The program manager must be
familiar with establishing a business banking account, managing a staff payroll, providing budget
oversight with appropriate accounting practices, writing grant applications, and conducting
fundraisers and managing additional revenue streams that will financially benefit the
organization.
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The program management budget accounts for the expense of both the start-up and daily
operation of the training program. Start-up costs are one-time expenses for equipment, supplies,
and staff salaries. Start-up costs include: (a) space costs (buy, rent, share space); (b) planning and
training; and (c) equipment (administrative, activity, general). Operating expenses include: (a)
staff salaries; (b) utilities; (c) insurance; and (d) maintenance.
Training management budget. The training management budget accounts for line
items of expense similar to the program management budget. Training management budgets
require the acquisition of technological resources such as a computer and projector, various
materials needed to conduct learning activities, and administrative materials associated with
classroom management. The training management budget includes purchased items that are
routinely consumed in the training process. Administrative materials, snack items, graphic
organizers, or other items that are perishable or cannot be recycled for subsequent use fall into
this category.
Identify instructional team members. The instructional team of an after-school literacy
program may be limited to a single program manager who also serves as the literacy specialist.
The after-school literacy program may also benefit from the additional support of volunteer
reading tutors. The capstone deliverable, after successful implementation, provides the literacy
specialist with trained reading tutors, the foundational core of any after-school literacy program.
However, program managers must also consider the other important functions of the program,
without which instruction cannot take place. Program managers often must incorporate other
ancillary project team members. Project team members include facility managers, audio and
visual technicians, supplies managers, and contributing individuals and organizations who have a
direct interest in the outcome of the training.
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Identify constraints. The success of the training program may be negatively affected by
a single resource constraint. A resource limitation may be directly related to training or other
material concerns not directly related to the provision of training. Constraints to the training
program may include an insufficient number of available adult volunteers, number of available
texts, or inadequate audio-visual capacity. Program constraints may include facilities or other
limitations that directly affect the provision of program support services. A training needs survey
helps identify human resource and material constraints to training and provides direction to
minimize their impact.
Schedule tasks. An effective program manager must be completely familiar with the
resource demands of volunteer training and design a system of task accountability. A system by
which accountability is assigned for the completion of all critical tasks involving scheduling, use
of facilities, and the provision of equipment, supplies and materials assigned to one or more
program team members is essential. A time for the completion of each task must be established.
Begin training with all the human and material resources necessary. Involve program team
members in brainstorming sessions to identify and assign every task needed to complete training.
This is an effective way to establish accountability. Responsibilities will be different for each
organization but must be accounted for and accomplished prior to each training session.
Design
The purpose of the design phase is to identify performance outcomes and testing methods
(Branch, 2009). This process insures that the performance gap has been accurately identified and
instruction is designed to close a gap that is the likely result of a lack of knowledge and skills.
The ADDIE process defines this methodology as a line-of-sight approach for maintaining a focus
on the needs, instructional goals, training strategies, and assessments that ultimately result in a
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well-trained reading tutor (Branch, 2009, p. 60). See Figure 7 for a description of this process
written following the format of Branch (2009, p. 60).
.

Conduct Task Inventory
The purpose of conducting a task inventory is to identify the performance objectives that
must be completed to achieve the instructional goals of the tutor training program. A task
inventory involves repeating the purpose statement, reaffirming the instructional goals,
identifying the primary performance tasks, and specifying the prerequisite knowledge and skills
(Branch, 2009, p. 61-70). Each module of the capstone project contains its instructional goals
and performance tasks, all of which comprise the capstone curriculum. See Figure 8 for the task
inventories of the four training modules of this program written following the format of Branch
(2009, p. 62).
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Formative Testing Strategies
It is important for the instructor to assess if learning has occurred, just as it is for the
learner to appreciate if progress towards accomplishing the performance objectives has been
achieved. Testing strategies inform the program manager and other stakeholders whether the
instruction is facilitating the training goals and objectives (Branch, 2009). Formative
assessments are an integral part of adult education in general and of this curriculum in particular.
Formative assessments shed light on the state of a leaner’s knowledge and skills. They can be
used as routine and sequenced events of the learning process or used informally to engage the
tutor-trainee’s attention or check for comprehension (Branch, 2009). The formative assessments
that follow represent evaluations of the learning process and provide data to determine if learning
has occurred and if the performance objectives for each module have been met.
Survey questionnaires. A survey questionnaire measures learning relative to each
curriculum module. A survey questionnaire can be used as a pre- or post-assessment tool.
Gap analysis. Gap analysis is defined as the difference between what a student knows
about reading tutoring and what they need to know to satisfy the performance objectives of each
module. Gap analysis is accomplished using the survey questionnaires for each module.
Locally produced formative testing strategies. The following formative assessments
can be obtained from the Internet and locally reproduced. They are intended to be used as
alternative checks for understanding. The strategies that follow do not duplicate the functions of
the preceding formative assessments. Rather, they are used as supplemental assessments used
informally or as quick checks for comprehension.
Quick write. Quick write can be used as a pre- or post-assessment tool. Ask tutortrainees to prepare a 1- to a 3-minute paragraph on a topic discussed in class. Responses clarify
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their understanding of the lesson and inform the instructor regarding the thought processes used
by the students.
Graphic organizers. Reading tutors can use various graphic organizers to assess prior
knowledge. Graphic organizers are also useful to help students develop reading comprehension
and construct meaning from each passage. Graphic organizers are used to organize patterns,
implement strategies before reading, during reading, and after reading.
Cloze writing. This activity consists of fill-in-the-blank portions of sentences and
paragraphs that can be used to assess tutor-trainee knowledge. Cloze writing, used in conjunction
with learning supports such as a vocabulary bank, is effective in measuring prospective tutor
learning. Cloze writing, when done in pairs where each tutor-trainee can write his or her oneparagraph ending, enhances collaborative learning.
Think-pair-share or write-pair-share. These activities ensure that adult trainees have a
chance to talk and process their thinking. Tutor-trainees think about their response to a prompt,
text or lecture, then alternate sharing their reflections with a partner or with the whole group.
Entry/exit cards. Before the lesson begins, tutor-trainees respond to a prompt displayed
on the board or a flip chart related to the topic of that day’s lesson. Tutor-trainees then provide
an “exit card” demonstrating their insight into what they learned from the experience.
Student reflection. The teacher can encourage tutor-trainees to reflect on their learning
and make predictions on how to use this knowledge in a tutoring session.
Develop
Adult learners are often intrinsically motivated to help children and commit themselves to
self-improvement by learning a new skill set. Knowles, Holton, and Swanson (2011) attributed
this desire to help children as emanating from a desire for societal change, satisfying a personal

38

interest, or becoming engaged in the process of self-fulfillment. All of these factors comprise the
core principles of andragogy, adult learning theory (Knowles et al., 2011). Adult learners
typically are self-motivated, knowledgeable and experienced, and appreciate signs of respect.
Generate Content
The training and certification curriculum is adapted to fit the individual, social, and
community needs of the adult volunteer. Lindeman’s (1926) work with adult learners suggested
they are “motivated to learn as they experience needs and interests that learning will satisfy” (p.
52). An adult’s orientation to learning becomes meaningful if related to life’s experiences, and
their experiences are the richest source for their education. Educational training among adult
learners will reflect many characteristics of andragogy, especially for adults learners who need to
first understand the concept of learning to read and how it applies to tutoring. Content is
effectively generated through the collaborative sharing of problems and questions among adult
learners.
Content introduction. Knowles, et al., (2011) state that “authoritative teaching,
examinations, and rigid pedagogy have no place in adult education” (p 42). Therefore the
instructional strategies and assessments of this curriculum are organized around the principles of
adult learning and the external events that occur during instruction. However, the reading tutor
training and certification curriculum does provide instruction with a baseline of information
necessary to become a successful reading tutor. An emphasis on individualization of teaching
methods and overall differentiation is provided to participants in this program. Opportunities for
a variety of collaborative exercises are essential to the experience of the adult learner with an
emphasis on peer-helping techniques instead of teacher-directed instruction. Each tutor-trainee
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has a personal calling in their practice and the subtext of the training is to make it a life-centered
practice of increasing skill and reaching their full potential as tutors.
Instructional strategies. The instructional events described below are for the use of the
instructor. Instructional events provide a template for the sequenced presentation of information,
events, and activities that result in the acquisition of the knowledge and skills. Learning events,
represented by the performance objectives of each module, have a beginning, middle, and end
(Branch, 2009, p. 88).
Beginning activities. See Figure 9 for recommendations of beginning activities to use
when presenting the content contained in each module.

Middle activities. Middle activities are designed to engage the learner with the use of
content exchanges and collaborative discussions. Content exchange and collaborative exchanges
are the means by which tutor-trainees acquire knowledge, develop skills, and become more
confident with their tutor skills and abilities. Middle activities consist of demonstrations, role
play, case-based exercises, peer-teaching, and peer review. Guided and independent practice
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affords trainees the opportunity to exhibit the knowledge and skills they have gained during
training. See Figure 10 for recommendations of middle activities that can be used when
presenting the content contained in each module.

Ending activities. The purpose of ending activities is to confirm that tutor-trainees
understand the lesson material, demonstrate knowledge and skills, connect to role- play activities
and demonstration scenarios, and receive feedback from their peers. Feedback from the adult
volunteer is valuable when making formative changes to the lesson plan. Feedback from the
adult volunteer also affords them the experience of attaching personal meaning to the lesson plan
and fulfills their role as stakeholder. Assessing new knowledge is accomplished by using the
survey questionnaire for each module and represents a meaningful closing activity. See Figure 11
for recommendations of ending activities used when presenting the content contained in each
module.
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The ending activities presented in Figure 11 constitute viable options for obtaining
closure of the day’s learning events. However, adapting the following questions to the lesson
activity stimulates reflective thinking and creates opportunities for the tutor-trainee to collaborate
on their experiences.


Describe what you learned today?



How does today's lesson affect your understanding of being a reading tutor?



Summarize today's lesson for someone who wasn't here.



Describe the most significant thing you learned today.



Describe the most difficult concept from today’s lesson.



What should I review further in our next lesson?

Develop Media
PowerPoint is the media chosen to present instruction during tutor training sessions. This
format provides a predictable manner of presentation familiar to most trainees. Content slides
feature engaging graphics. Bullet points allow the instructor to expand on important points in the
lesson and engage students in asking questions. At the same time, presentations do not
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oversimplify the content or call for memorization of facts. When using PowerPoint presentations,
it is important to be cautious and respect the limits of working memory, address both the visual
and verbal learning styles, and present information explicitly while guiding trainees to the salient
facts (Atkinson, 2008). Pausing the slide show for demonstrations and role play activities
enhances the strength of the format.
Develop Guidance for the Tutor-Trainee
Students should be informed about what to expect during the training. An advance
organizer slide in the first module provides an overview of the curriculum and the training’s
benefit to becoming a reading tutor. Curriculum modules are presented in a predetermined
sequence: (a) becoming a reading tutor; (b) matching books to readers; (c) guided reading; and
(d) quality questioning. This sequence was established to build background knowledge of the
role of the reading tutor. It provides a logical sequence of knowledge and skills including: (a)
what it means to be the tutor of a struggling reader; (b) instruction on the characteristics of books
as they apply to different reading levels; (c) how to implement various guided reading strategies
to develop and enhance reading skills; and (d) use of quality questions that stimulate and
challenge a tutor-trainee’s thought process.
Develop Guidance for the Instructor
How to use this guide. The capstone deliverable presents the instructor of the reading
tutor training curriculum with a sequence of intentional learning events using the ADDIE
instructional design model as its template (Rich, 2009). The foundational elements for this
training curriculum consist of the four training modules contained in the next section of this
paper. Continued use of the tutor application form, survey questionnaires along with their
respective gap analysis, testing strategies, and the formative program analysis survey represent
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the essential and supportive prerequisites of the program and are vital to the curriculum’s validity
and reliability over time with successive uses.
Conduct formative revisions
Formative evaluations are methods for determining the value and effectiveness of a
program of instruction. It is important to note that formative evaluations can be conducted during
any phase of the ADDIE process. Formative evaluations can be used to measure the
effectiveness of learning materials, tutor-trainee learning, and instructor effectiveness
(Kirkpatrick & Kirkpatrick, 2007). See Figure 12 for the program training evaluation sheet for
this program written following the format of Kirkpatrick & Kirkpatrick (2007, p. 225).
.
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Implement
The purpose of the implement phase of the reading tutor training curriculum is to move
the literacy instructor to a position of providing instruction to reading tutor trainees. This phase
details specific instructions regarding the presentation of the four instructional modules of the
curriculum. The implement phase includes the introduction of the PowerPoint slides contained in
each of the four modules, aspects of PowerPoint slide animation as a key feature of the
classroom presentation, and the contents of the note pages. The implement phase marks the
conclusion of the development activities of the previous sections of the ADDIE process and
begins the final phase of the curriculum before the literacy instructor begins providing teaching
to prospective tutors.
PowerPoint Slides
The PowerPoint slides in each module use a format of bullet points and graphics. Bullet
points are presented one at a time using the animation feature. This manner of presentation
allows the instructor to provide supplemental comments and information based on the bullet
point, graphic, or subject. Citations are provided at the bottom of each slide as necessary. A
reference page containing all applicable references appears at the end of the presentation.
Note Pages
The note pages are provided with each slide. Note pages contain key supplemental
information to be used as a teaching aid by the instructor. If a PowerPoint slide calls for an
activity or assignment, instructions for that activity and the materials required are contained in
that slide’s note page. Instructions, key background information and material requirements are
provided with the applicable sentence header. Explanations of key terms and concepts are also
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provided with each note page. Information contained in the note page follows the format
provided in Figure 13.
Administration and Time-Management of Presentation
Prospective tutors should be provided with the necessary materials to begin each
classroom session. At a minimum tutors should be provided with a paper copy of the module or a
CD containing a digital copy of the presentation. Each tutor-trainee completes a Tutor
Application Form, a pre-training survey questionnaire for each module, and a post-training
survey questionnaire for each module as well as the Training Program Evaluation Sheet at the
conclusion of training.
Each module is designed to take two and one half hours to present. This timeframe allows
sufficient opportunity for adult learners to fully participate in module activities, collaborate with
fellow learners, and engage in question and answer sessions. Each presentation should
incorporate one ten minute break for tutor-trainees to move about the classroom and refresh
before continuing the lesson.
Adult learners learn effective through collaborative discussions and team building
activities (Clifford, 2012; Knowles, Holton, & Swanson, 2011). Pappas (2014) offered tips to
engage and inspire adult learners as they learn. Several are offered here as suggested activity
prompts.


Make it relevant to their experience with the information they’ll need as reading
tutors. Encourage tutors to relate their life experiences to the lesson.



Ask questions that encourage them to explore on their own and collaboratively.



Make use of realistic storytelling and ask them to extend the meaning of the story.
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Module 1 – Becoming a Reading Tutor
Slide 1.

Self-introduction- Introduce quotes and make a connection to the purpose, importance, and value of tutoring
students who struggle with reading. The purpose of leadership is to pass on knowledge, and the value of education is to
stimulate curiosity and develop important skills.
Clarify expectations- Tutor training is a collaborative experience where thoughts, feelings, and experiences are
shared generously and respectfully. A survey questionnaire, pre-test, and post-test will measure learning.
Share background knowledge and common experiences- Ask trainees if they know or have experience with a student
who struggles with reading.
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Slide 2.

Purpose of the slide - The contents addressed in this manual will enable volunteers to become certified reading
tutors and be successful with students who struggle learning to read. Trainees develop skills that support the
implementation of an after-school literacy program. Volunteers learn to provide small-group reading instruction and
other literacy activities that support the development of fluency, word study, vocabulary development, and
comprehension. The four topics presented in this program include: (a) becoming a reading tutor; (b) matching books to
readers; (c) guided reading; and (d) quality questioning.
Becoming a reading tutor- The primary instructional goals of this module are for prospective tutors to become
aware of the characteristics of an effective tutor, how to develop mutually engaging tutor/tutee relationships, how poor
reading skills can affect a child’s emotional well-being, and how tutoring can help address both the literacy and emotional
developmental needs of the struggling reader.
Matching books to readers. The primary instructional goal of this module is for prospective tutors to develop an
understanding of the attributes of text that affect its readability.
Guided reading. The guided reading module helps prospective tutors begin to recognize the skills-based profile of
the emergent reader. The module identifies the progression of reading skills from a student demonstrating emergent
reading to the beginning reader who reads and writes independently in the second grade.
Quality questioning. The quality questioning module helps prospective reading tutors engage in discussions that
highlight of the value of tutoring and a draw a comparison between tutoring and whole-class, teacher-directed
instruction.
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Slide 3.

Purpose of the slide – The purpose of this slide is to introduce the contents of this module: Becoming a reading
tutor. Address each bullet as they appear. Encourage feedback and discussion. The primary instructional goal of this
module is for prospective tutors to become aware of the characteristics of an effective tutor, how to develop mutually
engaging tutor/tutee relationships, how poor reading skills can affect a child’s emotional well-being, and how tutoring
can help address both the literacy and emotional developmental needs of the struggling reader.
Gain attention- Introduce the five elements of the module. Ask for the views of what makes a good tutor and how
a teacher’s classroom language can affect a student’s learning. Ask trainees to share experiences of teachers with
different teaching styles.
Clarify expectations- Explain to trainees that notes can be taken using either the note page function of PowerPoint
and along the paper margins.
Share background knowledge and common experiences- Ask trainees to share their experiences with tutoring and
classroom experiences that may be positive or negative.
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Slide 4.

Purpose of the slide – Introduce statistics that reflect that literacy problems begin in the early grades of elementary
school.
Present the content- Explain the scope of the problem as seen on a national level. Provide statistics about your local
community. These statistics are recent as of 2014. More recent statistics can be found by Googling the search term:
“readers who struggle in elementary school.” Research similar statistics posted recently by your local school district.
Share background knowledge and common experiences- Have you ever experienced a failing school district? Have you
ever experienced a Response-To- Intervention (RTI) classroom for struggling readers at the elementary level? Suggest
trainees contact their local school district superintendent and interview him or her regarding their experiences with failing
school districts.
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Slide 5.

Purpose of the slide – Enable trainees to distinguish between the different forms of academic assistance.
Gain attention- Ask the following question: What is the difference between tutoring and homework help?
Present the content- Lead discussions describing what the remedial needs of a struggling student might look like. Ask
them to describe the characteristics of a struggling reader. Remind tutors that there is limited contact with each student
per week (2-3 times for one hour) so make good use of time by focusing on remedial needs. Suggest researching the
term: “Is homework help the same as tutoring?” “What are the differences?”
Implementation- Explain to trainees that the certification program will provide them with the tools to assist a
student with overcoming their struggles with reading.
Share background knowledge and common experiences- Ask trainees if they have ever benefitted from tutoring at
any level of their educational experience.
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Slide 6.

Purpose of the slide – This Zen diagram depicts how tutoring models can differ as the format, personnel, and the
type of curriculum change, but it all results in effective tutoring. Tutoring takes many different forms regarding its format,
the personnel involved, and the type of curriculum used.
Gain attention- Given the various formats of tutoring, ask trainees to assume the role of a tutor providing instruction
in an individual, small group, and large group format. Ask them to describe the benefits and challenges of each.
Present the content- Explain that tutoring should focus on the remediation of individual needs regardless of format.
Explain that this involves the process of differentiation and will be discussed later in this module.
Share background knowledge and common experiences- Ask trainees to discuss if they have ever participated in any
of the tutoring formats described in the slide. Ask trainees if they know the purpose and qualifications of a reading
specialist. Explain that a reading specialist is a specially trained teacher of reading. Reading specialists are certified by a
state agency after they have completed a post-graduate reading specialist curriculum and passed a state certification
examination. Reading specialist certification establishes that an experienced teacher has been trained in specific literacy
instruction. Determine if your school district has a reading specialist on staff or at the local school level.
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Slide 7.

Purpose of the slide – Inform trainees that tutoring occurs in a variety of locations, serves different purposes, and
operates with varying levels of effectiveness.
Share background knowledge and common experiences- Ask trainees to describe their experiences with tutor
programs. What are the advantages/disadvantages of in-school programs and after school programs?
Closure- Encourage trainees to visit the website listed on the slide. The article discusses the value of private tutoring
and how to select a quality tutor. It also discusses center-based tutor programs as an alternative to private tutoring, the
relative value of on-line tutoring program, and how tutoring programs regarding purpose and effectiveness.
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Slide 8.

Purpose of the slide – This slide begins the discussion on the effect the perceived or factual lack of reading skills and
poor academic performance can have on a student’s attitude and self-concept.
Gain attention- Begin this slide by asking, “does a child know when they can’t read or are doing poorly in school?
What is their likely emotional response to their perceived lack of reading skill?
Present the content- Explain that the purpose of this slide is to establish an empathy for the child. A child who claims
to be indifferent to their difficulties with reading is simply protecting themselves from further emotional pain.
Implementation- Starting where a child can be successful begins with selecting texts that are at their reading level, and
the words are read with 90% accuracy.
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Slide 9.

Purpose of the slide – The intent of this slide is to assure tutors that their roles as tutors do not include making
detailed assessments of struggling readers. Explain that this is the duty of the local school administration and school
district.
Clarify expectations- It is the teacher or reading specialist’s role to prescribe a plan for reading remediation. Tutors
will be provided with both guidance and the tools to implement the teacher or specialist’s plan for remediation.
Review- Advise trainees that often schools are willing to share a child’s progress reports with an after school program.
This information is important when formulating a tutoring plan for remediation. Explain to trainees that schools are
often willing to share academic information with tutors, but they must adhere to the Family Education Rights and
Privacy Act (FERPA). The Family Educational Rights and Privacy Act (FERPA, 20 U.S.C. § 1232g; 34 CFR Part 99) is a”
Federal law that protects the privacy of student education records. FERPA gives parents certain rights regarding their
children's education records. These rights transfer to the student when he or she reaches the age of 18 or attends a
school beyond the high school level” (p 79).
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Slide 10.

Purpose of the slide – Provides trainees with the understanding that reading skill development begins before
kindergarten and the achievement gap begins early in a child’s academic experience. Ask if anyone has attended preschool or knows of someone who has attended preschool. Ask them to provide a brief description of a pre-school
curriculum.
Present the Content- Introduce the term “achievement gap” and how it may apply to tutoring. The term achievement
gap refers to a difference academic performance between different groups of students, such as white students and
minorities. Introduce the terms “narrative” and “expository” text as it relates to grade level reading skill and
expectations. Narrative text is mostly used to tell a story and entertain the readers. Expository text is factual and contains
a lot of details in the form of facts.
Guided practice- Ask trainees to describe expository text and why this would challenge a kindergarten or first-grade
student regarding vocabulary, sentence length, and sentence structure.
Closure- Ask trainees what skills they think students needs to be successful in reading.
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Slide 11.

Purpose of the slide – Introduces The Council for the Advancement of Standards in Higher Education (CAS) as an
organization that seeks to enhance student learning and development.
Present Content - This includes standards for tutoring programs and is published in the 2008 version of the general
standards in six domains of student learning: (a) knowledge acquisition, construction, integration, and application; (b)
cognitive complexity; (c) intrapersonal development; (d) interpersonal competence; (e) civic engagement; and( f)
practical competence. Assessing the degree to which after- school programs are meeting the standards of CAS can be
done through self-assessment or outside consultants.
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Slide 12.

Purpose of the slide – This slide begins the discussion about what makes a good tutor and the process of literary
development and how children learn to read.
Present the content – Encourage trainees to discuss their vision of a “good tutor” and their love for children and
reading. Also, explain that learning to read is a process of acquiring the skills necessary to read and how to extract
meaning from print. Students begin as emergent readers early in life and listen to others read to them. The decoding
reader begins to add thousands of words to their vocabulary and learn the variations of vowel-based rhymes and vowel
pairs. They learn what is inside a word: the stem, roots, prefixes and suffixes and other elements that make up our
words.
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Slide 13.

Purpose of the slide – Each bullet represents an instructional priority for both the instructor and the trainee.
Read each bullet as it appears separately.
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Slide 14.

Purposes of the slide- The following series of slides are presented to demonstrate the power of language and its
influence on the tutoring relationship.
Review- Discuss the term “explicitness” in teaching and how important it is to the teaching process of our youngest
elementary school students. Effective tutors build emotionally and relationally healthy learning communities by activating
a literate learning environment where students smile.
Guided practice- During this section, we will have opportunities to assume the roles of either tutor or tutee and
practice interactions that may be authoritarian, cooperative, and mutually respectful.
Independent practice- Work in pairs and discover the language of cooperation.
Share background knowledge and common experiences- Role playing allows trainees opportunities to share their
experiences in school and different types of teachers.
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Slide 15.

Purpose of the slide- This slide provides a series of examples of teacher classroom management statements to
students and how they might affect the teacher/student relationship. Begin by reading the “Teacher Comment” across
the top row. Probing questions begin in the first column. Subsequent columns provide descriptions and impact of
various classroom management techniques.
Present the content- Engage tutor trainees with a discussion of each column and the impact on teacher-student
relationship from each approach to communication
Share background knowledge and common experiences- Ask trainees to share classroom experiences relating to
each type of approach.
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Slide 16.

Purpose of the slide- The purpose of the slide is to define the term “explicit instruction” and why is it important to be
explicit with young students.
Guided practice- Ask trainees to provide examples of:
Explicit instruction involves providing a complete list of what is required to complete a task.
Speech in action involves choosing words that encourage and reward a student’s achievement. It also involves
choosing words that affirms a student’s efforts when they have not met the standard.
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Slide 17.

Purpose of the slide - Provide trainees your definition of the term “agency” and how success influences a person’s
positive self concept. Agency refers to a student’s belief that “yes, I can do this.”
Present the content- Ask trainees to provide their interpretation of the term agency.
Share background knowledge and common experiences- Ask trainees to provide examples of people in their lives
that helped them build a sense of agency in their own lives and believe that “yes, I can do this.”
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Slide 18.

Purpose of the slide- The purpose of the slide is to introduce the concept of lesson differentiation. Differentiation
employs a variety of teaching techniques and lesson adaptations to help all students access lesson content successfully.
Present the content - . Differentiation is a process whereby teachers attempt to meet the different learning needs
among students in the classroom. This slide demonstrates a variety of ways which teachers can alter the lesson to create
an effective learning experience for each child. An important aspect of lesson differentiation is to know and understand
the readiness levels of each student. Teachers can present lesson content using both auditory and visual means.
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Slide 19.

Purpose of this slide –This slide introduces the concept of “gradual release of responsibility.”
This process is also called “scaffolding” or the level of instructional support provided during the
learning process.
Present the content- Be explicit in presenting the slide. Go over the content of the slide and
provide clear examples of each phase of the scaffolding process. Explain that tutors should be
aware of the student’s current level of knowledge and present work that will enable the student
to go beyond that level.
Guided practice- Ask trainees to select a topic and demonstrate the “I do,” “we do,’ “you do,
together,” and “you do it alone.”
Independent practice- Ask trainees to select pairs and demonstrate a short lesson using the “I
do,” “we do,’ “you do, together,” and “you do it alone.” Examples of other scaffolding activities
can be found at: https://www.mshouser.com/teaching-tips/8-strategies-for-scaffoldinginstruction
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Slide 20.

Purpose of the slide – This slide provides an example of a teacher assessing the instructional needs of her students
and making strategic decisions about adapting the lessons based upon student skills and interests.
Gain attention- Ask one or two tutees to read each paragraph and summarize the intent of each paragraph.
Review- Review the process of instructional differentiation and check for understanding.
Present the content- This slide provides examples of a tutor’s choice to differentiate. Ask trainees to imagine
examples of their own.
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Slide 21.

Purpose of the slide – The purpose of the slide is to remind trainees that not all students progress at the same rate.
Present the content- Be sure to clearly delineate between students who make fast, moderate, and slow progression
and the time frames involved.
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Slide 22.

Purpose of the slide – This slide explains that assessment provides an indication of whether tutoring is effective.
Clarify expectations- Explain that tutor trainees are not expected to do the full range of assessments that a teacher or
reading specialist provide in the classroom. Tutoring programs serve the purpose of providing supplemental exposure to
quality text using the formats of guided reading and other various reading activities.
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Slide 23.

Purpose of the slide – This slide explains that tutoring lasts as long as there is a need. An assessed need exists during
the school year and during summer recess. Each bullet appears separately.
Present the content – Introduce the concept of the “summer slump” and why reading and writing summer camps
are a valuable addition to a student’s academic experience.
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Slide 24.

Purpose of the slide – The purpose of this slide is to address the critical need to begin reading instruction early,
routinely assess their reading skills, and advocate for a student’s need for additional reading instruction.
Present the Content- Assessments are known to be highly reliable predictors of who's going to have difficulty
learning to read are available and normally administered by the local school or school district.
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Slide 25.

Purpose of the slide – Each bullet appears separately. Encourage discussion and feedback with each bullet.
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Slide 26.

Purpose of the slide – Each bullet appears separately. Encourage discussion and feedback with each bullet.
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Slide 27.

Purpose of the slide – Each bullet appears separately. Encourage discussion and feedback with each bullet.
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Slide 28.

Purpose of the slide – Each bullet appears separately. Encourage discussion and feedback with each bullet.
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Slide 29.
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Guided practice examples for Module 1, Slide 19.


Ask trainees to select pairs and demonstrate a short lesson using the “I do,” “we do,’

“you do, together,” and “you do it alone.”. Topics may include demonstrations of fluency,
rhyming, blending, segmenting, and adding or deleting phonemes. Individuals in each pair
should alternate roles of student and tutor providing a variety of experiences. Examples of other
scaffolding activities can be found at: https://www.mshouser.com/teaching-tips/8-strategies-forscaffolding-
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Module 2 – Matching Books to Readers
Slide 1.

Purpose of the slide – The slide serves as an introduction to the module Matching books to readers. The primary
instructional goal of this module is for prospective tutors to develop an understanding of the attributes of text that
affect its readability.
Present content –
Characteristics of texts include vocabulary, sentence complexity, syntax, length of text, prior knowledge,
narrative and expository text.
Leveled collections and reading systems – Reading systems indicate the readability of the text by grade
equivalent. It is an indication of the level at which a student could read the book independently. Most reading systems
provide a range of levels within each grade.
Readability formulas analyze text by calculating the number of sentences, words, syllables and characters
contained in the text. This raw data is inputted into any one of a variety of reading formulas and the approximate
reading level and grade level is the result.
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Slide 2.

Purpose of the slide - These three factors contribute to a student’s ability to read text at the instructional level with
90% accuracy.
Present the content- Rapid word recognition and word solving are the most important of these factors. Good rate
with phrasing and intonation come with practice and repeated reading of the text.
Smooth processing is a matter of immediately recognizing a word (automaticity) or using decoding skills to
correctly read an unfamiliar word.
Good rate with phrasing and intonation relates to the skill of reading a collection of words in a manner consistent
with having a conversation.
Rapid word recognition and word solving is a reading skill whereby the reader immediately recognizes a word
(automaticity) and immediately connects it to a collection of related words.
Guided practice- Read a text demonstrating these characteristics.

79

Slide 3.

Purpose of the slide is to introduce the term accessibility- a child’s ability to read a text with 90% accuracy. A child’s
ability to read with 90% accuracy is also called instructional reading level.
Present the content –
Syntax refers to the system of words and how they are combined into sentences. The grammar of a sentence is a
perfect example.
Length of text refers to a child’s cognitive ability (or limitation) to absorb large amounts of information.
Sentence complexity refers to sentences that combine related phrases to form interrelated messaging.
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Slide 4.

Purpose of the slide is to introduce the term accessibility- a child’s ability to read a text at the instructional level with
90% accuracy.
Narrative text is a story with complication or problematic events and it tries to find the resolutions to solve the
problems. An important part of narrative text is the narrative mode, the set of methods used to communicate
the narrative through the process of narration. Narrative text is primarily fictional stories.
Expository text is non-fiction text meant to inform, analyze, explain or give additional detail about a topic. Some
types of expository text include cause-and-effect writing, literary analysis, compare-and-contrast writing, and reports.
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Slide 5.

Purpose of the slide – This graphic represents the major factors affecting text difficulty and the ease at which a
student can access the text. This figure is more easily read when presented on a large screen. Provide trainees paper
copies of this figure so it can be more easily read and offer a provision for note taking.
Present the content- This slide provides a comprehensive illustration of the many factors that affect text complexity.
Guided practice- Encourage trainees to provide personal examples of one or more of the text structures and give an
example. A helpful activity is for the instructor to provide handouts of examples of some or all of these factors and ask
trainees to match the example to the correct identifier/term. Fountas & Pinnell (2006) offer detailed explanations and
examples of each factor appearing on this slide. See the following website for this chart:
[http://assets.pearsoncanadaschool.com/asset_mgr/current/201638/chart_Factors-Related-to-Text-Difficulty.pdf]
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Slide 6.

Purpose of the slide - Slides 7-11 offer examples of text beginning at the very simplest level of text to levels often
seen in middle school and high school. This slide does not represent one of the more popular reading level system,
however it does give useful examples of text characteristics beginning with kindergarten.
Present the content- Important points to consider are: the use of illustrations is very important at the lower levels
and becomes increasingly unimportant at levels in the fourth grade. It becomes important to highlight the ever
changing complexity of the characteristics of texts as the reading level increases. This occurs as reading skills improve
and cognitive capacity increases.
Review – Examine each level. If possible provide examples of leveled books that illustrate the characteristics of
leveled texts providing in the following illustrations.
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Slide 7.

Purpose of the slide – Refer to comments on slide six.
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Slide 8.

Purpose of the slide – Refer to comments on slide six.
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Slide 9.

Purpose of the slide – Refer to comments on slide six.
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Slide 10.

Purpose of the slide – Refer to comments on slide six.
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Slide 11.

Purpose of the slide – Refer to comments on slide six.
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Slide 12.

Purpose of the slide – This slide introduces the next series of slides that explain leveled collections of books and
four of the most used reading systems. The key phrase of this slide refers to “level” as an approximation of reading
difficulty.
Gain attention- There is a great difference in reading skill between a kindergartener and a 2nd grade student, or
between a 3rd grade student and a 5th grade student, yet commercial publishers often market books for students
grade 2-4. This presents a problem with accessibility if a child is presented with a book that is beyond his/her capability
to read.
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Slide 13.

Purpose of the slide – The purpose of this slide is to explain that leveled books are organized by levels of difficulty.
Each higher level places a greater demand on the reader’s skills. Levels begin with the emergent reader and extend to
longer, complex books that advanced readers will read with competence. Each column represents a reading level
system with key descriptors for each system.
Present the content- This slide provides descriptions of the most popular reading systems. Each one is used today,
the most popular being the Fountas & Pinnell (2006) system. The Fountas & Pinnell system (2006) will be used to train
the tutor-trainee on the process of leveling books.
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Slide 14.

Purpose of the slide – The purpose of this slide is to present a graphic comparison of the five reading systems and
their approximate grade/level equivalents. Begin by explaining that a reading level correlation chart can be useful when
selecting books leveled according to different systems.
Implementation- Use this Reading Level Chart to better understand how the common leveling systems correlate to
one another as you match students to texts. Book levels will appear on some commercial titles and this chart will help
identify if a book is accessible to the intended reader.
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Slide 15.
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Slide 16.

Present the Content - The guided reading level system was developed by Irene Fountas and Gay Su Pinnell. It
gives a more precise reading level for books. It is designed with an alphabetic system and has several levels within each
grade level. For example, grade 2 is equivalent to guided reading levels J through M. This allows you to tailor your
reading program more accurately to a wide range of reading abilities. Books marketed for students for grades 2-3 must
nd
be further leveled for accuracy. A third grade book is not likely to be accessible to a beginning 2 grade student.
The The Fountas & Pinnell Leveled Books website for subscribers includes a database of 18,000 leveled books, as well as
suggestions for reading instruction, supporting materials, and teacher tips.
Distribute paper copies of the Fountas & Pinnell leveled book descriptors for ease of use by the trainees. These are to be
used as they level books.
Guided practice - Ask the trainees to organize into pairs in preparation for leveling books. Distribute copies of the
text leveling protocols to each tutor and begin to explain each text level and begin to highlight the subtle differences
between each level as these subtle differences at each level become concrete examples of how reading text becomes
more difficult as the demands of the text become increasing more difficult. The purpose of this exercise is to increase the
trainee’s familiarity with varying text levels and demonstrate the process of text leveling.
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Slide 17.

Present the Content – Refer to slide 16 for the purpose and explanation of this slide.
Guided practice - Ask the trainees to organize into pairs in preparation for leveling books.
Distribute copies of the text leveling protocols to each tutor and begin to explain each text level
and begin to highlight the subtle differences between each level as these subtle differences at each
level become concrete examples of how reading text becomes more difficult as the demands of
the text become increasing more difficult. The purpose of this exercise is to increase the trainee’s
familiarity with varying text levels and demonstrate the process of text leveling.
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Slide 18.

Present the Content – Refer to slide 16 for the purpose and explanation of this slide.
Guided practice - Ask the trainees to organize into pairs in preparation for leveling books.
Distribute copies of the text leveling protocols to each tutor and begin to explain each text level
and begin to highlight the subtle differences between each level as these subtle differences at each
level become concrete examples of how reading text becomes more difficult as the demands of
the text become increasing more difficult. The purpose of this exercise is to increase the trainee’s
familiarity with varying text levels and demonstrate the process of text leveling.
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Slide 19.

Present the Content – Refer to slide 16 for the purpose and explanation of this slide.
Guided practice - Ask the trainees to organize into pairs in preparation for leveling books.
Distribute copies of the text leveling protocols to each tutor and begin to explain each text level
and begin to highlight the subtle differences between each level as these subtle differences at each
level become concrete examples of how reading text becomes more difficult as the demands of
the text become increasing more difficult. The purpose of this exercise is to increase the trainee’s
familiarity with varying text levels and demonstrate the process of text leveling.
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Slide 20.

Present the Content – Refer to slide 16 for the purpose and explanation of this slide.
Guided practice - Ask the trainees to organize into pairs in preparation for leveling books.
Distribute copies of the text leveling protocols to each tutor and begin to explain each text level
and begin to highlight the subtle differences between each level as these subtle differences at each
level become concrete examples of how reading text becomes more difficult as the demands of
the text become increasing more difficult. The purpose of this exercise is to increase the trainee’s
familiarity with varying text levels and demonstrate the process of text leveling.
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Slide 21.

Present the Content – Refer to slide 16 for the purpose and explanation of this slide.
Guided practice - Ask the trainees to organize into pairs in preparation for leveling books.
Distribute copies of the text leveling protocols to each tutor and begin to explain each text level
and begin to highlight the subtle differences between each level as these subtle differences at each
level become concrete examples of how reading text becomes more difficult as the demands of
the text become increasing more difficult. The purpose of this exercise is to increase the trainee’s
familiarity with varying text levels and demonstrate the process of text leveling.
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Slide 22.

Present the Content – Refer to slide 16 for the purpose and explanation of this slide.
Guided Practice – Trainees organize into pairs. Each tutor begins the exercise with a copy of the
Fountas & Pinnell protocols, several blanks sheets of paper and pencil for note-taking, and a timer
(an APP from an I-phone is sufficient). Each tutor in the pair is given a different unleveled book.
Each tutor then takes three minutes to review their book, take notes on the characteristics of the
text they are reviewing and assess the level of the text. Tutors then exchange texts and repeat the
process. After three minutes of reviewing the characteristics of the second text, tutors are asked
to spend one minute sharing their thoughts about each book and determining the level of the text
for each book. This process can be repeated to level additional texts.
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Slide 23.
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Guided practice examples for Module 2, Slide 5: Factors related to text difficulty.


Encourage trainees to provide personal examples of one or more of the text structures and

give an example. A helpful activity is for the instructor to provide handouts of examples of some
or all of these factors and ask trainees to match the example to the correct identifier/term.
Fountas & Pinnell (2006) offer detailed explanations and examples of each factor appearing on
this slide. See the following website for this chart: [http://assets.pearsoncanadaschool.com/
asset_mgr/current/201638/chart_Factors-Related-to-Text-Difficulty.pdf]
Guided practice examples for Module 2, Slide 16: Text level descriptions.


Ask trainees to organize into pairs in preparation for leveling books. Distribute copies of

the text leveling protocols to each tutor and begin to explain each text level and begin to
highlight the subtle differences between each level as these subtle differences at each level
become concrete examples of how reading text becomes more difficult as the demands of the
text become increasing more difficult. The purpose of this exercise is to increase the trainee’s
familiarity with varying text levels and demonstrate the process of text leveling.
Guided practice examples for Module 2, Slide 22: Let’s level some books.
 Trainees organize into pairs. Each tutor begins the exercise with a copy of the Fountas &
Pinnell protocols, several blanks sheets of paper and pencil for note-taking, and a timer

(an

APP from an I-phone is sufficient). Each tutor in the pair is given a different unleveled text. Each
tutor then takes three minutes to review their book, take notes on the characteristics of the text
they are reviewing, and assess the level of the text. Tutors then exchange texts and repeat the
process. After three minutes of reviewing the characteristics of the second text, tutors are asked
to spend one minute sharing their thoughts about each book and determining the level of the text
for each book. This process can be repeated to level additional texts.
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Module 3 – Guided Reading
Slide 1.

Purpose of the slide - This is the introductory to the module. Explain to trainees that guided reading is the basis of
effective reading tutoring.
Present the content – Each bullet will appear separately and a short introduction provided with each.
The profile of a beginning reader- A young student begins with few skills but high interest and curiosity.
Guided reading – It is an instructional approach whereby a teacher and a small group of students with similar
reading skills are presented with challenges and opportunities with reading. The text is easy enough to read with some
fluency.
Major focus of guided reading - Oral fluency, word study, vocabulary, comprehension.
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Slide 2.

Purpose of the slide – This slide presents the profile of an emergent reader. The major focus of this slide is the
student’s characteristics.
Share background knowledge and common experiences- Ask trainees if they have children or grandchildren that
this slide describes. Ask to share their experiences with this age of child and their typical reading behaviors.
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Slide 3.

Purpose of the slide – This slide presents the profile of a beginning reader. The major focus of this slide is the
student’s characteristics. Ask tutors to describe the noted differences between an emergent reader and a beginning
reader.
Share background knowledge and common experiences- Ask trainees if they have children or grandchildren that this
slide describes. Ask them to share their experiences with this age of child and typical reading behaviors.
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Slide 4.

Purpose of the slide- This slide presents the profile of a fledgling reader. The major focus of
this slide is the student’s characteristics. Ask tutors to describe the noted differences between a
beginning reader and a fledgling reader.
Present the content - Sight word instruction receives great emphasis in grades K-2. Students
move from sight word recognition to decoding new words. This is part of the normal process of
learning to read unfamiliar words contained in both narrative and expository text. There are a
number of commercial texts which provide a standard list of sight words for kindergartners
through 3rd grade and may be used as the basis for sight word activities. The Fry Words list is
available free on the Internet at: http://www.k12reader.com/worksheet/fry-words-complete-list.
Share background knowledge and common experiences- Ask trainees if they have children or
grandchildren that this slide describes. Ask them to share their experiences with this age of child
and their typical reading behaviors.
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Slide 5.

Purpose of the slide - This slide presents the profile of a developing/independent reader. The major focus of this
slide is the student’s characteristics. Ask tutors to describe the noted differences between a fledgling reader and a
developing/independent reader. The Fry Words list is available free on the Internet at:
http://www.k12reader.com/worksheet/fry-words-complete-list.
Share background knowledge and common experiences- Ask trainees if they have children or grandchildren that this
slide describes and their experiences with this age of child and their typical reading behaviors.
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Slide 6.

Purpose of the slide- This slide presents the profile of an established/independent reader. The major focus of this
slide is the student’s characteristics. Ask tutors to describe the noted differences between a developing/independent
reader and an established/independent reader.
Present the content - Word attack strategies include: (a) use picture clues; (b) sound out the word; (c) look for
chunks in the word; (d) reread the sentence; (e) keep reading; (f) use prior knowledge; (g) spell the word out loud. Look
at each letter. Common vowel and consonant patterns are often presented in word lists and represented word families.
Together they represent all the sounds and meanings contained in the English language. There are many texts covering
this subject, however the vowel pattern manual is available free on the Internet at
www.soundcityreading.com/vowelpatternsall.pdf
Share background knowledge and common experiences- Ask trainees if they have children or grandchildren that
this slide describes. Ask them to share their experiences with this age of child and their typical reading behaviors.
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Slide 7.

Purpose of the slide – The purpose of this slide is to reintroduce the desired student-teacher tutoring ratio of 6:1.
Reintroduce the definition of instructional reading level as a student reading a text at the instructional level with 90%
accuracy.
Present the Content- Remind trainees that they will participate in guided reading activities at the end of the
module.
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Slide 8.

Purpose of the slide – The purpose of this slide is to begin the discussion on the value of tutoring.
Gain attention- Ask volunteers to read each bullet as it appears on the slide show.
Present the content- Remind trainees that younger readers need assistance with making meaning from text.
Advise a trainee that tutors model strategies for emergent and beginning readers.
Guided practice- Introduce the concepts of rhyming and blending.
Rhyming- two words that have or end with similar sounds.
Blending- the process of forming a word from two or more letters that represent the sounds of the word.
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Slide 9.

Purpose of the slide – The purpose of this slide is to introduce the four major foci of guided reading: oral fluency,
word study, vocabulary development, and comprehension activities.
Present the Content- Advise trainees that guided reading requires that students must possess a useful word
vocabulary. This generally occurs during middle kindergarten. Remind tutors to remain aware of the work students do
with reading in school. Tutor activities should mirror and support school-based activities. Literacy specialists should
provide similar lessons to tutors for their use during the tutoring session.
Three tiers of vocabularyBasic words- Do not require instructional attention. Sight words, nouns, verbs, and adjectives are found in this
category. Basic words are part of the common language.
General Academic words- words used frequently in a variety of content domains. Words that are common to
adults and found in literature and adult conversations.
Content specific words- Uncommon words used in school, hobbies, and specific occupations.
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Slide 10.

Purpose of the slide – This slide introduces the concept of oral fluency. Oral fluency is the ability to read text
accurately and with expression. Fluency is supported by the student’s ability to quickly recognize words in text and
read them. Students begin to develop an ability to decode words that are unfamiliar to them.
Guided practice- Provide trainees with leveled books, preferably level E and above. Ask trainees to pair off,
rehearse one or more strategies and demonstrate each oral fluency strategy to fellow class members. Each activity is
readily available on the Internet:
Choral reading- www.readingrockets.org/strategies/choral_reading
Stop-and-Go Reading- https://www.swsc.org/cms/lib04/MN01000693/Centricity/Domain/91/Stop___Go.pdf
Lead Reading- http://www.readingrockets.org/article/fluency-instructional-guidelines-and-student-activities
Whisper Reading- http://www.readingrockets.org/article/fluency-instructional-guidelines-and-student-activities
Partner Read- http://www.readingrockets.org/article/fluency-instructional-guidelines-and-student-activities
Echo Read- http://www.readingresource.net/readingfluencyactivities.html
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Slide 11.

Purpose of the slide – This slide introduces the concept of word study.
Present the content - Most words in the English language follow spelling generalizations or patterns. Word study is
the practice of identifying these patterns using “word sorts” whereby they compare, contrast, sort, manipulate, and
classify words according to these patterns.
Guided practice- Provide trainees with examples of a variety of word sorts that are grade appropriate. Provide
trainees with examples of each word study activity listed in the slide. Each activity is readily available free on the
Internet. Examples of graphic organizers can be obtained at www.edrawsoft.com/vocabulary-study-graphicorganizer.php.
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Slide 12.

Purpose of the slide – The purpose of the slide is to explain that word banks provides students with access to key
vocabulary contained within narrative or expository text.
Guided practice- Present a variety of graphic organizers that demonstrate the vocabulary study activities of this slide.
Each activity is readily available on the Internet:
Word Wizard- http://www.readwritethink.org/classroom-resources/student-interactives/word-wizard-30002.html
Vocabulary maps- http://www.readingrockets.org/strategies/word_maps
Picture-This - http://www.beau-coup.com/articles/unique-activities-elementary.htm
Summarize with Vocabulary- http://www.readingrockets.org/strategies/summarizing
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Slide 13.

Purpose of the slide – The purpose of the slide is to introduce the guided reading strategies that enhance
comprehension.
Guided practice- Present a variety of graphic organizers that demonstrate the comprehension activities of this slide.
Each activity is readily available free on the Internet. Examples of graphic organizers for comprehension can be obtained
at: http://www.educationoasis.com/printables/graphic-organizers
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Slide 14.

Purpose of the slide- The purpose of this slide is to present a variety of graphic organizers and demonstrate
various comprehension activities.
Independent practice- Each activity is readily available at http: www.scholastic.com/teachers/lessonplans/teaching-content/graphic-organizers-reading-comprehension. Provide trainees with paper copies of a variety of
the comprehension activities presented on this slide. Ask trainees to form pairs and demonstrate how these graphic
organizers can be used to enhance comprehension.
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Guided practice examples for Module 3, Slide 10: Guided strategies to enhance Oral
Fluency. Provide trainees with leveled books, preferably level E and above. Ask trainees to pair
off, rehearse one or more strategies and demonstrate each oral fluency strategy to fellow class
members. Each activity is readily available on the Internet:


Choral reading- www.readingrockets.org/strategies/choral_reading



Stop-and-Go Reading- https://www.swsc.org/cms/lib04/MN01000693/Centricity/
Domain/91/Stop___Go.pdf



Lead Reading- http://www.readingrockets.org/article/fluency-instructional-guidelinesand-student-activities



Whisper Reading- http://www.readingrockets.org/article/fluency-instructionalguidelines-and-student-activities



Partner Read- http://www.readingrockets.org/article/fluency-instructional-guidelinesand-student-activities



Echo Read- http://www.readingresource.net/readingfluencyactivities.html
Guided practice examples for Module 3, Slide 11: Guided strategies to enhance

Word Study. Provide trainees with examples of a variety of word sorts that are grade
appropriate. Provide trainees with examples of each word study activity listed in the slide. Each
activity is readily available free on the Internet. Examples of graphic organizers to enhance word
study can be obtained at: https://www.edrawsoft.com/vocabulary-study-graphic-organizer.php.
Guided practice examples for Module 3, Slide 12: Guided strategies to enhance
Vocabulary (Word Bank). Present a variety of graphic organizers that demonstrate the
vocabulary study activities of this slide. Each activity is readily available on the Internet.
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Examples of graphic organizers to enhance vocabulary can be found at:
https://www.education.com/activity/building-vocabulary/
Guided practice examples for Module 3, Slide 13-14: Guided strategies to enhance
Comprehension. Present a variety of graphic organizers that demonstrate the comprehension
activities of this slide. Each activity is readily available free on the Internet. Examples of graphic
organizers for comprehension can be obtained at:
http://www.educationoasis.com/printables/graphic-organizers/
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Module 4 – Quality Questioning
Slide 1.

Purpose of the slide - This is the introductory slide to the module. Trainees will begin learning to identify the value of
tutoring compared to other traditional methods of instruction and how quality questioning can enhance cognitive
development. Trainees will participate in activities and exercises to develop their skills of formulating and asking quality
questions.
Present the content- The purpose of this module is to define the importance of quality questions and their role in
effective tutoring. Well selected and appropriately timed questions can engage a student's interest and challenge their
cognitive ability. Quality questions can enhance a student’s depth of understanding about a particular topic. Quality
questions can also further develop a student’s academic rigor that is their ability to sustain their effort at thinking,
deciding, and drawing conclusions.
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Slide 2.

Purpose of the slide – The purpose of this slide is to begin the discussion of the value of tutoring when compared to
traditional methods of classroom instruction.
Share background knowledge and common experiences- Tutoring is ideally suited for development of an intensive
and supporting academic relationship. Students receiving tutoring know they have the undivided attention of their tutor
and begin to rely on this relationship for support and affirmation of their abilities. Ask trainees to express their own
experiences with tutoring. Ask trainees to express their own thoughts on this slide and the stated preference for this
supportive academic relationship as compared to the typical whole-class experience.
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Slide 3.

Purpose of the slide – The purpose of this slide is to present the second of two slides which compare the tutoring
experience with the whole-class experience.
Share background knowledge and common experiences- Ask trainees to express their own experiences with
tutoring. Ask trainees to express their own thoughts on this slide and the stated preference for this supportive
academic relationship as compared to the typical whole-class experience.
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Slide 4.

Purpose of the slide – This slide introduces the concepts of academic rigor and depth of understanding. It begins
the discussion about tutor preparation and that it goes beyond the subject matter of the lesson and extends to the
quality of questions asked during the lesson.
Present the ContentAcademic rigor endorses a high degree of achievement from each student. Higher level, thought provoking
questions are asked by the teacher and students provide answers in a collaborative environment. Academic rigor
helps students think for themselves. Students are empowered to create meaning out of what they learn, organize
information for useful purposes, develop individual skills and abilities, and learn to apply learning to new situations.
Depth of understanding allows teachers to organize lessons so that they are accessible to students of all
abilities. Tasks should require students to think deeply and make new connections and discoveries in reading. Lessons
should allow struggling students the opportunity to delve deeper into a topic and inspire students to know more
about what they are reading.
Quality questioning supports both tutoring initiatives.
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Slide 5.

Purpose of the slide – The purpose of this slide is to introduce the concept of critical thinking. The chart is divided
into five equal segments, each representing different cognitive operations involved in critical thinking.
Review- Guided reading fully supports the process of critical thinking as presented in this slide. The acronym KWL
(what you know, what you want to know, and what I’ve learned) is a very familiar concept to most elementary teachers.
It encourages students to use prior knowledge and stimulates personal curiosity. KWL charts are particularly useful as a
prereading activity for expository text. KWL charts help students to be active thinkers while they read. A KWL chart may
be used as a short introduction to a lesson, or as a student self-evaluation of what they have learned. A KWL chart
stimulates quality, higher-order questions. Provide example KWL charts to trainees and create an activity that
demonstrates their use. KWL charts are available free on the Internet at:
https://mhschool.com/music/teacher/pdf/mu08_graphorg_kwhl.pdf
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Slide 6.

Purpose of the slide – The purpose of this slide is to introduce the next series of slides pertaining to Webb’s Depth
of Knowledge chart, Bloom’s Taxonomy, and activities directly related to Quality Questioning.
Present the content – Trainees will learn to use the Webb Depth of Knowledge chart and Bloom’s Taxonomy
graph to formulate quality questions at four increasingly challenging levels of cognitive functioning. Trainees will also
learn to accurately define the concept of academic rigor.
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Slide 7.

Purpose of the slide – The purpose of the slide is to begin the discussion on the process of formulating quality
questions by incorporating the four cognitive levels of operations contained in Webb’s Depth of Knowledge chart: (a)
recall; (b) skill/concept; (c) strategic thinking; and (d) extended thinking.
Present the Content- Many teachers think that academic rigor means requiring students to do more work, read
harder books, and spend longer days in school. Webb’s Depth of Knowledge paradigm organizes tasks and questions
according to the various levels of complexity of thinking required to complete the task. As children acquire enhanced
cognitive abilities, they should be appropriately challenged to complete activities requiring greater cognitive depth,
knowledge, and academic rigor.
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Slide 8.

Purpose of the slide – This slide presents Webb’s Depth of Knowledge chart. This chart assists with formulating
quality questions at increasingly challenging levels of cognitive functioning.
Guided practice- Ask trainees to organize into pairs, pick a level of thinking from the chart, and present a series of
questions that reflect the types of questions each level of thought represents using the format of describe, explain, and
interpret. If during guided practice trainees ask or respond with level one questions and answers, demonstrate the use
of higher level questions until an appropriate response occurs.
Level One example- Ask trainees to formulate questions around the level one terms: define, recall, and match.
Ask the trainees to respond to the level one questions with a level one response.
Level two example - Ask trainees to formulate questions around the level two terms: estimate, compare,
modify, and organize. Ask the trainees to respond to the level two questions with a level two response.
Level three example - Ask trainees to formulate questions around the level three terms: revise, formulate,

compare, and assess. Ask the trainees to respond to the level three questions with a level three response.
Level four example with a level two response - Ask trainees to formulate questions around the level four term
“analyze” and respond to the level four questions with a level two response (i.e. (Q) Analyze the purpose of his question.
(A) Can you show me what you mean?

125

Slide 9.

Purpose of the slide – The purpose of this slide is to introduce another classification system very similar to
Webb’s Depth of Knowledge. Bloom’s Taxonomy defines different levels of cognitive operation: knowledge,
understanding or comprehension, application, analysis, synthesis, and evaluation. This classification system was later
revised by Anderson & Krathwohl (2001).
Reference.
Anderson, L.W. & Karthwohl, D.R. (2001). A taxonomy for learning, teaching and assessing: A revision of Bloom’s
taxonomy of educational objectives. New York, NY: Longman Books.
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Slide 10.

Purpose of the slide – The purpose of this slide is to introduce the revised of Bloom’s Taxonomy.
Present the content - Anderson and Krathwohl (2001) revised Bloom’s taxonomy to be more useful to educators.
Three of the categories in Bloom’s taxonomy were renamed and the remaining categories were expressed as verbs
rather than nouns. The knowledge dimension contains four levels: (a) factual; (b) conceptual; (c) procedural and; (d)
metacognitive. This chart can be used to formulate quality questions.
Example one – Apply the process of multiplication to these numbers.
Example two - Analyze the process the main character took to forgive his tormentors.
Example three – Evaluate the facts regarding the attack on Gettysburg that led to the Union Army’s success
on the third day of the battle.
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Slide 11.

Purpose of the slide - The purpose of this slide is to identify the characteristics of a single domain question. In
the example from the slide, the only relevant question centered around the loss of trees and its affect on the
environment. The background information that follows support slides 11-13.
Background information - Once-Ler chronicles the plight of the environment and the Lorax who speaks for the
trees. A boy named Lorax lived in a polluted area and visits a man named Once-Ler. The domain questions from the
following slides presents a moral question: How does loss of trees affect the environment? It also asks the student to
consider if they would support legislation to preserve the environment at the expense of human needs. The following
slides present different levels of questions related to this environmental issue and the academic rigor required to come
to a conclusion.
Present the content – Single domain quality questions consider a single element of an issue or topic.
Guided practice – Ask trainees to organize into pairs and present one or two examples of a single domain
question. Questions can come from topics and issues familiar to trainees.
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Slide 12.

Purpose of the slide - The purpose of this slide is to identify the characteristics of questions that consider multiple or
overlapping issues.
Present the content - In the example from this slide, issues of balancing the need for wood and maintaining the
forest are called into question. The background information from slide 11 supports this slide. This slide represents the
formulation of a quality question that centers on overlapping issues.
Guided practice – Ask trainees to organize into pairs and present one or two examples of an overlapping question.
Issues that are favorable to this activity include local governmental and resource issues.

129

Slide 13.

Purpose of the slide - The purpose of this slide is to identify the characteristics of a question that consider multiple
or overlapping issues.
Present the content - In the example from this slide, issues long term sustain of the forest without reducing the
availability of much needed wood are questioned. The background information from slide 11 supports this slide. This
slide represents the formulation of a quality question that centers on problem solving and balancing human needs
against long term environmental sustainment.
Guided practice – Ask trainees to organize into pairs and present one or two examples of a dense question. Issues
that are favorable to this activity include local governmental and resource issues.
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Slide 14.

Purpose of the slide - Slides 14 – 15 provide examples of teacher behavior when asking questions in the
classroom.
Present the content –
Recommended alternative to research fact #1 – Teachers should balance their lesson presentation with
instruction using a variety of teaching methods and quality questions.
Recommended alternative to research fact #2 – Teachers should balance quality questions among variable
levels of cognitive difficulty. Quality questions should be formulated to best meet the needs of the students.
Recommended alternative to research fact #3 – Teachers should ask questions of all students. Students who
routinely avoid questions should be encouraged to participate as an opportunity to learn.
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Slide 15.

Purpose of the slide - Slides 14 – 15 provide examples of teacher behavior when asking questions in the classroom.
Present the content –
Recommended alternative to research fact #4 – Teachers should provide sufficient time for answers. If a
student is reluctant to answer, rephrase the question in terms that are easier to answer and wait. Reduce the
complexity of the question to elicit a response and reward with praise.
Recommended alternative to research fact #5 – Teachers should ask follow-up questions in response to
incorrect answers. This is the preferred method of checking for understanding.
Recommended alternative to research fact #6 – Teachers should develop a system of rewards to encourage
students to ask content-related questions. A system of entry or exit questions that results in a ticket is an option to
encourage students to ask questions.

132

Slide 16.

Purpose of the slide – Slides 16-17 provide sample activities that encourage students to generate questions.
The purpose of the slide is to engage trainees in activities to generate quality questions.
Guided practice – Ask trainees to organize into pairs and use the Webb of Knowledge to generate questions
as role players, reporters at a news conference, and as an instructor evaluating the value and cognitive level of a
question. Ask trainees to organize into pairs and formulate their questions for each format and write them on paper.
Conduct a feedback session at the end of the activity
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Slide 17.

Purpose of the slide – Slides 16-17 provide example activities that encourage students to generate questions.
The purpose of the slide is to engage trainees in activities that generate quality questions. This is a fun activity because
of its spontaneous nature.
Guided practice – Ask trainees to organize into pairs and engage in this activity.
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Slide 18.

Purpose of the slide – The purpose of this slide is to examine alternative reasons for asking quality questions
through tutor self-reflection. Quality questions serve several purposes: (a) check for comprehension and understanding;
(b) student engagement; and (c) cognitive development. Instructors should lead a discussion on each question and how
each might be accomplished.
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Slide 19.

Purpose of the slide – The purpose of this slide is to examine alternative reasons for asking quality questions
through tutor self-reflection. Quality questions serve several purposes related to content: (a) for what facts and
understanding are student’s accountable; (b) does the question serve an important purpose and; (c) is the content of
the question important to the overall understanding of the topic? Instructors should lead a discussion on each question
and how each might be accomplished.
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Slide 20.

Purpose of the slide – The purpose of this slide is to examine alternative reasons for asking quality questions
through tutor self-reflection. Quality questions serve several purposes related to cognitive level: (a) are the questions
enhancing the student’s academic rigor by challenging them to remember, understand, apply, analyze, evaluate and
create and; (b) does the question challenge the student on a variety of cognitive levels? Instructors should lead the
discussion on each question and how each might be accomplished.
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Slide 21.

Purpose of the slide – The purpose of this slide is to examine alternative reasons for asking quality questions
through tutor self-reflection. Quality questions serve several purposes related to the quality of the question in terms of
meaning, specificity, understandable wording, and simple phrasing? Instructors should lead the discussion on each term
on the slide.
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Slide 22.

Purpose of the slide – The purpose of this slide is to examine the tutor’s process of formulating quality questions
through tutor self-reflection.
Guided practice - Ask trainees to organize into pairs. Trainees should discuss each question and generate answers
to each of the following questions.
How do I incorporate activities into my instruction designed to help my tutee
become a better questioner?
How do I model a good question generation to my students?
How do I provide tutees opportunities to ask quality questions?
How do I use instructional activities to give students practice in formulating
questions?
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Slide 23.

Purpose of the slide – The purpose of this slide is to examine the tutor’s process of classroom
management through tutor self-reflection.
Guided practice - Ask trainees to organize into pairs. Trainees should discuss each question
and generate answers to each of the following questions.
How do I encourage students to seek help with academic work?
How do I create a risk-free environment where making mistakes is a
part of learning?
How do I develop personal relationships with each tutee and let them
know that I am approachable?
How do I help tutees develop confidence in them as learners?
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Slide 24.
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Guided practice examples for Module 4, Slide eight: The “Webb of Knowledge.” Ask
trainees to organize into pairs, pick a level of thinking from the chart, and present a series of
questions that reflect the types of questions each level of thought represents using the format of
describe, explain, and interpret. If during guided practice trainees ask or respond with level one
questions and answers, demonstrate the use of higher level questions until an appropriate
response occurs. See slide 8 for specific example of levels one though four questions.
Guided practice examples for Module 4, Slide 11: Single domain questions. . The story of
Once-Ler is provided at slide 11 as an example only. Trainers are encouraged to select stories
that are pertinent to the tutors in class. Ask trainees to organize into pairs and present one or two
examples of a single domain question.
Guided practice examples for Module 4, Slide 12: Overlap questions. See slide 12 for
specific example of overlap questions. Trainers are encouraged to select stories that are
pertinent to the tutors in class.
Guided practice for module 4, slide 13: Dense questions. Ask trainees to organize into
pairs and present one or two examples of a dense question. Issues that are favorable to this
activity include local governmental and resource issues.
Guide practice examples module 4, slide 16: Provide students practice in questioning.
Ask trainees to organize into pairs and use the Webb of Knowledge to generate questions as role
players, reporters at a news conference, and as an instructor evaluating the value and cognitive
level of a question. Ask trainees to organize into pairs and formulate their questions for each
format and write them on paper. Conduct a feedback session at the end of the activity. Examples
of questions are provided at slides 16-17.
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Guided practice examples for module 4, slide 22: Questions for tutor reflection. Ask
trainees to organize into pairs. Trainees should discuss each question and generate answers to
each of the following questions provided at slides 22 and 23.
Evaluate
Branch (2009) defined the evaluation phase of ADDIE as “a means to assess the quality
of the instructional products and processes both before and after implementation” (p. 151). Each
module contains primary instructional goals and performance objectives that can be used to
measure the effectiveness of training. The manual provides specific formative processes to
measure the effectiveness of training such as survey questionnaires, gap analysis, and formative
assessments.
Assessing the Effectiveness of Instruction
It is important for the instructor to determine if learning has occurred, just as it is for the
learner to appreciate if progress towards accomplishing the performance objectives is achieved.
The formative assessments represent evaluations of the learning process and provide data to
determine if learning has occurred and if the performance goals are met. The primary measures
of the effectiveness of training include survey questionnaires, gap analysis, and formative
assessments of each module’s performance objectives.
Survey questionnaires. Each module of the capstone project contains instructional goals
and performance objectives. Survey questionnaires are intended to assess the trainee’s
preexisting knowledge of each module’s primary instructional goals and its performance
objectives. A survey questionnaire for each module, administered before instruction, serves the
purpose of determining the existence of background knowledge about the topics addressed in
each module. The surveys and their respective gap analysis are also useful in confirming the
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effectiveness of training. Administer survey questionnaires as post-training assessments to
determine the extent to which learning has occurred.
Gap analysis. Performance gaps measure the difference between desired performance
and actual performance with the curriculum’s learning objectives. The gap analysis is comprised
of a comparison of the primary instructional goals of each module to the existing knowledge of
each trainee. Performance assessments become essential when identifying the existence of
performance gaps. Performance assessment measurement occurs through informed observations,
interviews, and surveys administered by a literacy specialist. The performance assessment and
measured performance gap validates the need for instruction and identifies where the lack of
reading tutor knowledge and skill exists
Formative assessment of performance objectives. Formative assessments are informal
methods used during the implementation of the lesson to determine if training is effective.
Formative assessments can be conducted during any phase of the ADDIE process. The training
slides outlined in the implement section address the performance objectives of each training
module. The formative testing strategies of quick writes, graphic organizers, cloze writing
exercises, entry/exit cards, and student reflections provide daily informal checks of
understanding and comprehension. Formative assessments also offer the benefit of immediate
feedback as to the effectiveness of the day’s lesson and the extent to which the performance
objectives were learned and understood.
How to interpret the results of survey questionnaires. The results of the survey
questionnaire, when used as a post-training assessment, provide an indication of the effectiveness
of training. It also helps identify which performance objectives require additional focused
training, use of differentiated instructional strategies, or additional scaffolded instructional
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supports to meet the learning objectives. The survey questionnaire is intended to be a measure of
understanding and comprehension rather than a measure of the memorization of facts.
How to interpret the results of the gap analysis. The desired knowledge of each
instructional goal is established at 100%. The statistical difference between the desired
knowledge and the actual knowledge of instructional goals constitutes a performance gap. The
gap analysis is a key performance indicator identifying which instructional goals require
additional attention.
How to interpret the formative assessment of performance objectives. Formative
assessments are used during the learning process to change the teaching process while improving
trainee learning. Formative assessments produce qualitative feedback for the instructor and the
trainee. Formative assessments focus on the details of content and performance.
Quick write. Quick writes are brief writing opportunities that last 3-to- 10 minutes and
integrate writing and critical thinking into the lesson. Quick writes can be used at the beginning
or end of a lesson. It is unnecessary to collect quick writes for grading. Quick writes are best
used for connecting personal background knowledge as training is about to begin. Quick
assessments of student knowledge and understanding, promoting reflections, and encouraging
critical thinking are common advantages of using the quick write formative assessment strategy.
Examples of quick write activities can be found at: http://oncourseworkshop.com/life-longlearning/six-ways-use-quick-writes-promote-learning/.
Graphic organizers. Graphic organizers are important tools for organizing content to
facilitate trainee comprehension of new material. Since graphic organizers present instructional
content in a variety of visual ways, they are effective teaching tools and help trainees internalize
what they are learning. The quality of a completed graphic organizer is a good reflection of
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learning. Examples of graphic organizers for reading comprehension can be found at:
http://www.readingrockets.org/strategies/concept_maps.
Cloze writing. Cloze writing is an exercise, test, or assessment that presents a portion of
a text with key words missing. Trainees are required to restore the missing word. Cloze writing
represents measures of understanding regarding the context of a passage, and it’s vocabulary by
identifying the right words that complete the text. Examples for cloze writing activities for
elementary students can be found at: http://www.enchantedlearning.com/cloze/.
Think-pair-share. Think-pair-share is a cooperative learning strategy that is ideally
suited for the adult learner. Trainees are asked to think independently about the content of the
lesson and begin forming their ideas. Trainees are then grouped into pairs to discuss their ideas.
Finally, trainee pairs share their ideas with the class. This process provides the instructor with
useful information to evaluate trainee understanding and comprehension and to determine where
additional instruction is necessary. Examples of think-pair-share activities can be found at:
http://www.readingrockets.org/strategies/think-pair-share.
Entry/exit cards. Trainees enter the classroom and are provided an entry card. Trainees
are asked to copy the lesson objectives from the board to the card and write down everything
they know about the topic. This serves as a bench mark to measure learning when compared to
the information they provide on their exit cards. The instructor and the trainee can use this
information to evaluate learning they achieved during that lesson. Entry/exit cards can also be
used as reminders of what had been accomplished in the previous lesson. Examples of entry/exit
cards can be found at: http://www.teachhub.com/teaching-strategies-entry-and-exit-cards.
Student reflection. Student reflection promotes skills that will enable trainees to evaluate
their work and make an informed judgment about it. Instructors are encouraged to assess how
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well trainees are reflecting on their work and understandings and provide feedback that enhances
this skill. Examples of student reflections for elementary students can be found at:
https://www.edutopia.org/discussion/scaffolding-student-reflections-sample-questions.
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